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2022 FLIKE, ARk AL TR & 70 5 KB S35
ETANBHIHEL, BEHEICBT 2R~
OGP CRZE STV D, UNESCO O
(11T, BEHELEICBT 245 Al Ok~ 72858 %
BN A X 7 7 TRET 52 LT, AHOHEICF
AR TE&EIE AL 570, Al &
N & DA =0 iR S TV b BRI,
e IR b5 1Y 7 77 AR7%t 55T (Socratic
opponent) |, & 2V NIILFEIWEREIZIS 1T D afuddfifir 2 et
9% [{f{B=—F (collaborative coach)| 72 &, ftkITA
DB F LR LM > T E7-12E1%, AL DA
IRAR T 7 At E SN TS Z ST
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—J7C, NTHRE & - sRABHARNC I 2 A fEik
DS FEARZZIZIUNT, conceptual borrowing D7 &
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Floridi and Nobre (2024)1% IHEM 7 1 &0 SHEAK
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L7200, BEFOHRAEEIE LY 35 X 0 258 a
EEMT2HOTIERW SR LTV 5[2]
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%) ZHOWTEOFEMZTR U TWD3]8, ARLEH D
WA LW & OXFFET 12 A THEENIC SR M &
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%, ZOXIRFEHTAIZEALTH AL E A ED
KIFE R F O AR &R U & 21 T s &3t
ZHEEN, DX H IR AR T 7 @ L CAROD AL~
DBHETRET DLk, Al E0FE TR
B DIAERI 72 BRSO A IRl L, K 0 237
BE - FEBEOERNRISRICENLTH N TE
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INHOERE S &I, AR TIIAR E AL & Oxf
FERFOERRETT DBRCEEE FB &V 5 D6
T o, BEITFEEOTEERLTEE S a kv itk
WCHETH Y [4], FoXFEOH THEITE Z 28F
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—HAR T N—T A B2 —%FfE LT, T —Th
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HREEE, 1T, BE, AR DO -7z,
22 AV F Ea—
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XSO 4 SOHT IV —OER A RN LT
(WA & AL DERET 2 FB ORlR, (2)FB 12k 5 ik
ORISR, Q)MENIEE, 4)Al & AMIZX 2 FB Ot
A BREITEMICES X, BN RE RN —T

FEICHLY fHT e & WV o T2 KRETOFEODGHIZK T 5,

HEEAMAL EDORLVEY, F-HE LDV &
BELRNG, ANCERZR~Fam L7c. /1 V2 B =
—THEE T, KT N—SITOXK 1 T T 1.
2.3 St FE

SINTIS DN TR O AR IS 1T 240 AL & A
[fD FB T3 23T 28 S 2 FET 57291,
WESNT A v H Ea—T —Z OV THEIRNT —~
T4 v I NI EAT T2, TR & AT
ST STEEE L LTRSS T — 2 DEER I L
BT80S, BAIDaA—T 4 T HAToT=. Bh#T %
T — 2 OHREE S, BERRa— N ThHE L.
ZOBPET, WS BRET DI T —~ &R
L7z f N, Tl S E a— M Ea ke s
T—2Yy NERELE2— LT RIZ, oo T —
~EEFRL, KT —~BRTT — X O BRI %
HfEC& 5 X512 LT BT, EKHNCOWTRERE T T
T4 TS L. D7 1t 23R T, 85
HELZONTT —~o Y — B FRRIL, EIELT-.
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(instrumental) 72 FB & @lfEHY (holistic) 72 FB,
) BB 2Z T IED0T SOX AT I 7 X, (3) BfR
PRICHD  IFfEliho> 3 SO7 —~< i Ehiz
3.1 3E E#(instrumental)72 FB & 5/ (holistic)72 FB
FEITA VX B2 —DOFRTAR AL O FB IS 5 F]
REANMIZE D FB & DR A L L7z (R AN)DOFAE
VFAERK AL @ FB 23T DA 2 SUERL A~ UEIEZ R &
T, ANHEZ DR LR <ENATWD LR L Tz,
BEEFEO—NL, HEIZOEI AR ETAEZ NS
D Z L, R AT ZMORSRE AL O & 5125
FHNCHHOLEZEELTH D I 72O
—NEE AT, —HT, FAEIFALCLD FB 2507
7-1t%, #8 & D [face-to-face] (2L DIEFRLMHA I =
=f—va B LIZFB &R

Al feedback is best to use as a first step. For example...

grammar mistakes. (If) my supervisor found tons of
grammar mistakes, they're going to be so mad. So yeah,

Al feedback is really good as a first step. But after that,
really want to receive that active, vibrant feedback....

That is much better than Al feedback, I would say. But
like you said, it 5 the balance, you know.”

RO X DI, AR ALITFENRD TWD FB DH
D 2T 5 Z LIXTE D0, NI UANEET
BHAH LEELT. HDFARR, ANHOHEITERDORE
IZHANWT FB 2SS HEH Z LN TE 508, ARk Al
E I X9 bOT, (I THEHRFHETIER R
WEWTFnE L. b 55403, BEIC TR
FoL, B CHEMR 7 +— Ry 7 | 2R LT
VW [FERLS, BN 2B ORE L, RERED
PR TFERNER L TWD 72D, KA bd
HDHHLDI2 DN S D LT D FE DBV

32 RAFHRZITIEDRFT EDF A F IV R

—75C, NHEINZX 2 FB ORERZMAEE, NPT 4
TR E L TR TIRA DI TW D DI Tidew.
HDFET, Al & OKEERLD I O Lo S 27
L, fREHERDS (LY FB 2517 5 DI 0ER 72
ANH 5728, TR L 512 ChatGPT DX 5 74
B AL D FB 23Mf % LN GG LT, "I don't speak much in
front of the supervisor, so ChatGPT is really good for me. You
can ask a stupid question and [...] you don't need to think

about the other person.”
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lilakez
DI EN,

A, ChatGPT IZKURIZ i CHEM T
A EDRLY HLY LT more relaxed
(U?V7XT%@JE%%LK OB RIFET
55, TALICE (RICAIZOWT) 10 BIERL
T%ﬁiﬁkfﬂ&,A%(@%i);jJOEE%L
b, o L RLRTIFIRWES S | LEELEZ. 4%
HOZBET 23532 &<, BUFMICHTIC

AT NS D FB 2155 Z L TE 5 LFEF L Q.

UL, ZORERZRHPSLS EWHETH Al O FB
DARO FB LV EN TV D &\ 9 Bl im s
A& L7V DA, R UHEEZ AR AT & ARD
HENDZT HEOLEEIZONTRO L S IZEE LT~

I wonder if I would be like, if the same thing was said
by a teacher, the exact same like critique, I wonder if
would feel like, what the difference would be. I think 1
would take the critique by the teacher more to heart and
the Al sort of, maybe more in line in a sort of way as an
like online quiz or something where I get a score like a
percentage and you're just like, oh yeah, I have to do it

again. But you don't take it so much to heart.

FRO X, FAEFERAIOFB % [Fo7 4
JARDE S IebD) ERARL, ANEOHEIZLS FB
ZEDLITEDD éziﬁbf: FTRDOELFED,
ALl B D FB % THANZZ T2 & L7z BT,
WD L DTk~

If I receive negative feedback (from a human teacher),
1 will be very sad, but I will also trust them. So I will
feel like, okay, this needs to change. If I respect that
person, then I think, okay, they are right. This hurts me,
but it is true...And I think that respect, almost like
admiration or looking up to whoever is giving you

feedback is so important.

FEED LA A OEEN S D FB ITEEL,
HIME RO THIUIEREZEL, FATT 4772
DITFAETE DD, BEETHY, MEDT-DIZZITI
W, BT D) ERELT-.
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ELEIIRD L DSk Uiz, TRL & JeAE DR D RRE
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HhI3ERE L TN DL BRI A ST, e 2 4R
DTaTTEDY —H =T R4 | ZIRs T (timeline)
MTEHA>THL . (1) JEIEHNS, o bD XD b,

HR A LT A K- T, AMICE VRS B
HZEWTEDL) LKL D E LT, GEE%2T, BlofEt:
FEIZWO X 9 IZEE L 7=, “Teachers, while giving
feedback they also put some subjective um...not judgment
but comments . Subjective comments but also like drawn from
personal experience.” FEIZ & > CARIOANE, FB %
FTHRHZ, Vv v T B0 TR E AR R ERIC
HAOLa A MELTINA. ZLT, EfETENEZA
TORBRIAEONDIT HZ LN TE, HOERESTH
&wk LD ZEMTEDEBZ, DX eiBRIT Al

TR BV O TIE R &R~
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FERMND, EEEAI FITHED D OREE FB 12D
W TR X DN e~ T AR AT g%
%ﬁ&%@mﬁékwot EVEHE A 15 D HFIC
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(32T IR, (E5#ESH 2 NEIOFEN DD FB % X 0 %<
DNCEO AR H 5. Lo, HENFA L SHEENR
BRI ZENTE o120, F7#EBD FB ZhiL
<, BEMNCZIT D b R A2 AR D FE A E A

7e%re, ME L O FB OV ELY 2T, KV ST
ZATIEOSTUVVERL AL D FB Z3RO7= 0D 35008 Liu
720,
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U—7 & UTHRE LIS 5. AR AL LR A 2 7
IS UEERRRLV IR 2 L b b, Ao
B L3 &0 B OBRIEICEES < BRSOV Wik

LTV, DF D, FAITFONIRT DA X 7 7 LU
RAEEEDED, Al & AR E TRID A X 7 7 128N T
kA0 2 T DA RS STz, FIRkAE A
BT 7 AFEODWIZE KIS R LR D o 12D, F
A, BLIEBHEENINOLDOFEAL T 7 28T 5
ZET, Al EOREER I a =S —v 3 o R UGERICE
(ESEL & B8 ) NTRFIORIN S 5.

AR AL 1FE5 R OBERLF NN CTEHIN 2L
EHIELTAREMASH S, —H T, AR AL & ARE
WEIEZ D Z L7, Al & OxtEEZ NHIORE D X
N THFOEFFTT 2 Z EITEEPLETH S.
ZHUE, ALKV MERER R, HRDRENEEEmD
HZETRELES LOTIIRWEEZBND. FY
FROFEIE, Al & NBEARENCR2 5508 LT
Hfifd 52 LT, TNETNEZEET D ERARETIE
RO EBOND. FE ALK T 7 BT, HEEWE
Fix Al & NN 2 B2 20807 7 e —F 2 8
fR L, XV aENREE A RGT 52 ENTX 5.
T, FEEAGNEDL HIRAR 7 7 IS TH
OZ 2 TV DO E MRS 52 LT, X VEbefs
EHEE ROTDFRNY LD, ARIIGERIDLET
THRRDFEAL T 7 2t L, g 5 2 LT, Al
ENH DWW FOOEBRZHREF L, #x T X
9 IR FEREIFIE R D B .
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