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Experimental environment.
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Note. S represents the server

R represents the receiver
Table 1

Teaching content during receiving practice
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Differences between groups in serve-receive scores in each
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Distance between head and hands during overhand receiving.
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Figure 4
Angles consisting of elbow, shoulder, and clavicle during
overhand receiving.
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Table 2

The result of the declarative knowledge test between the

analogy learning group and the explicit learning group
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